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Teachers' and Artists' Collaborative Teaching and
Learning

SonjA RUTAR*, TINA STEMBERGER> AND BOGDANA BOROTA?

The new dimension of a stimulating, open and innovative learning en-
vironment in education is recognised in the integrative collaboration of
all those involved in the educational process. Such an environment pro-
vides children with a variety of contextual experiences to enter the sym-
bolic world of culture and art. Collaboration between artists and teachers
has been identified as an essential approach to improving the quality of
planned arts practice in kindergartens and schools. In order to improve
collaborative teaching between teachers and artists in Slovenian pre-
schools and primary schools, a design-based research methodology was
used. The paper presents a snapshot of the pre-intervention situation and
the impact of interventions that involved teachers in collaborative work
with artists and children’s participation in the educational process. The
study involved 116 preschool teachers and 148 primary school teachers.
The results showed the importance of involving artists in the education-
al process. By involving artists in the pedagogical process, teachers can
gain information about how children can participate experientially and
expressively in artistic experiences, which 1) relieves the burden of prede-
termined and overstructured curricular practices, 2) enables pupils to par-
ticipate experientially and expressively in artistic experiences, 3) provides
teachers with insight into children’s experiential and expressive capacities/
competences, and 4) provides artists with insight into the possibilities of
integrating authentic artistic experiences into education.
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Sodelovanje uciteljev in umetnikov pri poucevanju in
ucenju

SoNJA RUTAR, TINA STEMBERGER IN BOGDANA BOrROTA

Nova dimenzija spodbudnega, odprtega in inovativnega u¢nega okolja
v izobrazevanju se kaze v povezovalnem sodelovanju vseh vkljuc¢enih
v izobrazevalni proces. Taksno okolje otrokom nudi raznolike konte-
kstualne izkusnje vstopanja v simbolni svet kulture in umetnosti. So-
delovanje med umetniki in uditelji je opredeljeno kot bistveni pristop
za izbolj$anje kakovosti na¢rtovane umetniske prakse v vrtcih in $olah.
Za izboljsanje sodelovanja med uditelji in umetniki v slovenskih vrtcih
in osnovnih $olah je bila uporabljena raziskava na¢rtovanih novosti pri
pouku. V prispevku je predstavljeno stanje pred skupnim poucevanjem
vzgojiteljev/uciteljev in umetnikov ter po njem. V $tudijo je bilo vklju-
¢enih 116 vzgojiteljev in 148 uciteljev. Rezultati kazejo na pozitivno vlogo
vklju¢evanja umetnikov v vzgojno-izobrazevalni proces. Z vkljuceva-
njem umetnikov v vzgojno-izobrazevalni proces lahko ucitelji pridobijo
informacije o tem, kako lahko otroci izkustveno in izrazno sodelujejo
v umetniskih izku$njah, kar 1) zmanj$a obremenjenost z vnaprej dolo-
¢enimi in preve¢ strukturiranimi kurikularnimi praksami; 2) omogoca
ucencem, da izkustveno in izrazno sodelujejo v umetniskih izkusnjah; 3)
uciteljem omogoca vpogled v izkustvene in izrazne sposobnosti/kompe-
tence otrok; 4) umetnikom omogoca vpogled v moznosti vklju¢evanja
avtenti¢nih umetniskih izkuSenj v izobrazevanje.

Kljuc¢ne besede: umetnisko izobrazevanje, sodelovanje otrok,
porajajoci kurikulum, u¢no okolje, strokovni razvoj
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Introduction

Arts as a curricular domain and as content is present in the Slovenian ed-
ucation system from preschool to the end of secondary education (Tastanoska,
2019). In the pre-primary period, kindergartens are given the autonomy to de-
termine the number of hours devoted to art or the extent of arts content in
their programmes. However, this is subject to the stipulation of a balanced cur-
riculum, which requires that all curricular areas be represented equally in the
curriculum as implemented (Ministry of Education, Science and Sport of the
Republic of Slovenia, 1999).

Compulsory school curricula (for students aged 6 to 15) and secondary
school curricula allocate a certain number of hours to the arts. In the initial first
three grades of compulsory basic education, music and art are taught by the
class teacher. According to Article 38 of the Basic School Act (Ministry of Edu-
cation, Science and Sport of the Republic of Slovenia, 2024), a subject teacher
may work with the class teacher in teaching music and art. From grade four, a
subject teacher may also teach music and art. In Slovenian kindergartens, pri-
mary schools and secondary schools, teachers are autonomous in their choice
of teaching methods and are therefore able to decide by themselves how the
lessons are delivered (Krek & Metljak, 2011).

Starting from the premise that children in kindergartens and schools
should be given an opportunity for high-quality artistic experiences - educa-
tion in and through the arts - the project SKUM - Developing Communica-
tive Abilities Through Cultural Arts Education (2017-2022) was implemented
in public kindergartens and schools. The basic objectives of the SKUM project

were:

. to determine how kindergartens and schools make it possible for chil-
dren/adolescents to get in touch with high-quality artistic experiences;

. to develop didactic approaches in artistic and other educational fields

as well as new forms of linking educational work with artistic activi-
ties, including those in less well-established areas of art, with the aim
of raising the level of communicative abilities of children/adolescents
(SKUM, n.d.).

The key principles for the implementation of the project activities were:
1) the collaboration of kindergartens and schools with artists, and 2) the partici-
pation of children and pupils in the planning, implementation and evaluation
of the pedagogical process. We assumed that only the joint work and collabora-
tion of educators and artists in the pedagogical process can give children access

133



134

TEACHERS AND ARTISTS  COLLABORATIVE TEACHING AND LEARNING

to 1) direct artistic experience of experiencing, 2) knowledge development and
3) self-expression. These are the phases and activities that we see as key in arts
education.

In order to develop collaborative teaching between teachers and artists
in Slovenian preschools and primary schools, design-based research was used
as the main methodology. This paper presents a snapshot of the situation at the
beginning of the project and the impact of interventions that involved teachers
in collaborative work with artists and children’s participation in the educational
process.

Rationale for teacher-artist collaboration and children’s
participation in education

Art in education is a planned activity, but it depends on the knowledge
and competences of teachers (Bracun Sova & Kemperl, 2012) as well as on their
attitudes (Denac et al., 2011). Planned activities reflect the very mission of edu-
cation and the education system. The purposefulness of the curriculum is what
ensures that all children are provided with the content and incentives that are
defined by professional consensus in the curriculum’s objectives or content. It is
therefore the teacher’s task to provide children with experiences and opportuni-
ties that some of them may never have in their everyday or home environment.

In cultural-arts education, the emerging curriculum, in particular, has
the role of balancing, complementing and co-creating experiences in a peda-
gogical process to which the child contributes in terms of content and process,
through his/her prior experiences, knowledge and initiatives. In this pedagogi-
cal process, the artist can enter with intuition, openness and responsiveness to
the child’s process of experiencing, learning and expression. As previous studies
have shown (Podobnik & Borota, 2022), the artist'’s knowledge of the artistic
field and the process of artistic creation is the starting point for planning strate-
gies together with teachers and children.

Only an emergent curriculum can go beyond the rigidity of a pre-
planned curriculum (Osberg & Biesta, 2008), while at the same time ensuring
children’s participation in education (Rutar & Stemberger, 2018). Despite the
fact that cognition is a sociocultural interactional process in which knowledge
is constructed in an interactional process of knowing (John-Steiner & Mahn,
1996), the planning, implementation and evaluation of the pedagogical process
can be characterised by the teacher remaining constrained by his/her own ex-
periences and perceptions, and by statically determined plans of how to carry
out the pedagogical process. Instead, the process can evolve into collaborative
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work and mutual exchange of content and practices with colleagues, students,
parents, artists and other institutions, thus enabling the creation of a learning
community of co-responsible and complementarily participating individuals
who co-create the process and knowledge with the children, without precon-
ceived dominant notions of end results and roles (Freire, 1997) in which the
process and the outcome are known in advance.

In considering the issue of excessively goal-oriented pedagogical struc-
turing and the actions of individual teachers who remain constrained by pre-
conceived expectations and content, it becomes evident that children in Slo-
venian kindergartens and schools have limited opportunities to engage with
authentic experiences (Rutar et al., 2022). Furthermore, there is a paucity of
opportunities for children to engage in cultural and artistic experiences in mu-
seums, galleries, theatres and concert halls. The results of research on the learn-
ing environment for artistic activities (Podgornik et al., 2022, p. 91) show that
the situation varies across educational institutions. Kindergartens and schools
that do not have dedicated spaces for artistic activities make use of so-called
‘multipurpose rooms, as well as spaces in the dining hall, lobby and corridors.
The central space for cultural and arts education in kindergartens and primary
schools is the playground or the classroom and, to a much lesser extent, the
other indoor and outdoor spaces of the kindergartens and schools themselves.

The fundamental process premise of the SKUM project was the incor-
poration of artists into the pedagogical process. This addresses three pivotal
concerns: 1) an excessively goal-oriented structuring of the educational process
that prioritises the outcome (and reduces emphasis on the process), 2) the indi-
vidual limitations of the content and process inherent to the work of individual
teachers, and 3) the dearth of authentic artistic experiences for children. In-
deed, educational planning is a crucial element in guaranteeing that all children
have an opportunity to obtain significant experiences that are pertinent to their
development. This establishes the educational role of kindergartens and schools
— the role that schools play in society for all children - through the quality of
the learning experience, with the purpose of ensuring equal opportunities for
all children.

Over-structuring the teaching process can make it impossible to recog-
nise children’s prior experiences, to listen to and positively acknowledge their
initiatives, and to involve children and other adults. As Duh (2015, p. 92) stated,
children’s opinions differ due to personal perspectives and associations. Tak-
ing account of children’s perspectives in the emerging curriculum ensures the
emergence of a curriculum that is meaningful for the child. It also enables a
curriculum in which a greater quantity of diverse content and processes can be
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developed than originally planned. The emerging curriculum allows children
to encounter the content and ways of experiencing and knowing that are de-
veloped with children and adults in the educational process, that is, in learning
communities and communities of shared meaning-making. It is the artist who
can provide this through his/her intuitive interaction with children, adults and
materials in various forms of collaboration.

Collaboration between artists and educators is therefore regarded as a
crucial strategy for enhancing the quality of planned artistic activities in early
childhood education settings. As Hoekstra (2018, p. 3) asserts, dual professional
practice necessitates the negotiation of roles and positions at the individual
level, with implications for pedagogy. However, the binary opposition of art-
ist versus teacher does not fully account for the diversity of practices in which
art-making and teaching are combined. Chemi (2022) has observed that “in
collaborative practices between artists and schools, uncertainty affects teachers
and educators as well as artists” (p. 38). Teachers are often uncertain about the
content of the curriculum, the organisation of the timetable, their role in part-
nership with artists and how they should assess children’s learning. Although
they value the arts as an experiential and pedagogical tool, they may still feel
uncomfortable about integrating the arts into the whole curriculum. Based on
data from interviews with artists in the Slovenian context (Podobnik & Borota,
2022), it was found that artists enter the school environment with a rich artistic
oeuvre and can therefore focus more than the teacher on the themes, content,
materials and techniques of artistic expression. The research showed that, de-
pending on the pedagogical situation and the children’s reactions, artists leave
the planning open for free expression and exploration of the artistic language.
Artists have the ability to see the situation, to observe carefully, and to recog-
nise and respond intuitively to children’s creative potential. This loosens up the
structuring of processes and opens different paths to achieving the goals (p.
141).

We assume that the formation of a learning community of children and
adults (teachers and artists) reflects the understanding that knowledge acqui-
sition involves individual and social processes (knowledge and community
formation) and, in line with Morrissey and Kenny (2023), contributes to the
professional development of teachers. According to Watkins (2005), it is char-
acteristic of these classes and groups that conversations about learning become
part of the community and that responsibility for knowledge is shared: commu-
nity members take responsibility not only for themselves and others, but also
for what they should know and for ensuring that others know what they should
know. Furthermore, learning is enriched, co-constructed and based on shared
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understanding, shared meaning-making (one’s own ideas are shared and mean-

ing is verified with others) and shared problem solving. Thus, there is shared

metacognition of the learning process. At the same time, individual/subjective

and shared experiences, meanings and concepts are established in a dialogical

and complementary way in a collaborative learning community.
Therefore, the purpose of the present study was to find out:

. how often and in which forms of collaboration teachers planned artistic
practices before the start of the project;

. how often and in which collaborative forms cultural and artistic activiti-
es were planned before the start of the project;

. how often and in which collaborative forms teachers reflected on their
work before the start of the project;

. how the intervention within the SKUM project contributed to the pro-
fessional development of teachers in the planning and implementation
of collaborative cultural and artistic practices.

Method
Design-based research

In order to develop collaborative teaching of teachers and artists in
Slovenian preschools and primary schools, the study utilised design-based
research as the main methodology. As confirmed by Anderson and Shattuck
(2012), design-based research can, based on data on the efficiency of interven-
tions, improve educational practices through various and numerous refine-
ments of the broad variety and levels of such interventions. Underpinned by
this methodology, the research was designed as a cyclical process.

Participants

The research was carried out in the Slovenian public preschools and pri-
mary schools that took part in SKUM project. A total of 116 preschool teachers
and 148 primary school teachers completed a questionnaire.

In the second stage of the study, after the second cycle of implementing
and refining interventions, 4 preschool teachers and 16 primary school teachers
took part in focus groups and 20 artists were interviewed individually.
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Figure 1
Design-based research on teachers and artists collaborative teaching and
learning

2) Cycle 1- 3) Cycle 2 -
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Cycle 1 - Intervention 1

A series of training modules entitled The Art Experience were developed.
The modules were designed and implemented by a team of educators and art-
ists. The training sessions, which were delivered by the artists, encompassed a
range of disciplines, including the performing arts, film and multimedia, pho-
tography, dance, literature and music. The principal objective of the training
was to enable the participants (preschool and primary school teachers) to: 1)
engage with art as a means of accessing the world; 2) develop an appreciation of
the ways in which art can foster curiosity and sensitivity to the real world and
imaginary worlds; 3) gain insight into the creative processes of artists and their
artistic creations; 4) engage in the exploration of artistic expression alongside
artists and the practice of fundamental techniques of artistic creation; and 5)
establish connections with artists with whom they would like to collaborate.

This was followed by the implementation of the new findings in edu-
cational work in preschools and primary schools. The main innovation was
the collaborative teaching of artists and teachers and the integration of the arts
with non-arts curricula. The innovative approach to teaching was tested over
an extended period, usually as a multi-month project. The artist was involved
in the pedagogical process continuously or sequentially as the need for his/
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her intervention became apparent. In order to be able to carry out the planned
pedagogical process and artistic practice competently in the intervening pe-
riod, the artists underwent prior additional training on the chosen topic. These
trainings became of interest to the whole kindergarten and school collectives,
so that individual projects developed into school-wide projects. Artistic prac-
tice became a connecting element within the kindergarten and the school, as
well as between the school and the sociocultural environment, enabling the
schools to develop into cultural hotspots.

Cycle 2 - Intervention 2

As the SKUM project placed a strong emphasis on collaboration be-
tween artists, teachers and children, teachers and artists were invited to par-
ticipate in the training modules. The aims of this training were: 1) to reflect on
the principles of integrating the planning, implementation and documentation
of the pedagogical process; 2) to test the planning of pedagogical processes ac-
cording to the principles of the evolving curriculum in collaboration with all
those involved in the pedagogical process; 3) to become familiar with the ways
of monitoring and documenting the pedagogical process; and 4) to learn about
the reasons for integrating documentation into the pedagogical process. To this
end, a pedagogical planning tool was developed that focuses on planning the
development process and the inclusion of all of the participants in all of the
phases of the pedagogical process.

The implementation of this type of planning strengthened the moni-
toring of the teaching process and the children’s progress. Thus the children’s
potential in artistic and non-artistic areas was better recognised.

Data collection and analysis

At the start of the project, a snapshot of the situation was taken using
a questionnaire consisting of 13 closed questions, 16 sets of five-point rating
scales on the frequency of the practices mentioned, and 3 open-ended ques-
tions. For the purposes of the present paper, we used data from three sets of
five-point rating scales on (i) the frequency of collaborative forms of planning
cultural and artistic practices, (ii) the frequency of planning collaborative ac-
tivities for pupils, and (iii) the frequency of collaborative forms of professional
reflection by teachers. The questionnaire was developed on the web application
1ka. At the beginning of the project, the preschool and primary school teachers
participating in the SKUM project were invited to fill in the questionnaire. The
data collection took place in November-December 2018.
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The second phase of data collection, which sought to ascertain the po-
tential impact of the project, was conducted at the conclusion of the project.
Focus groups were employed for this purpose, as Stemberger (2021) suggests
that such groups are an appropriate method for evaluating the implementation
and results of a project, as they allow for the perception of progress as well as
the identification of further needs. The second rationale for the implementa-
tion of focus groups was provided by the objective of the study, which was to
investigate the potential benefits of collaborative teaching between teachers and
artists. The focus groups were conducted in August 2021 to facilitate the shar-
ing of experiences between the participants and the generation of insights into
the synthesis of their individual and collective experiences of the collabora-
tive teaching of teachers and artists. The artists were interviewed individually.
Given the circumstances of the ongoing pandemic, the focus groups were held
in the Zoom videoconferencing environment.

In line with the purpose of the study, the data obtained from the ques-
tionnaires were subjected to basic descriptive statistical analysis using SPSS
software. The results are presented in tabular form. The data gathered from the
focus groups and interviews were analysed in accordance with the principles of
qualitative analysis, with a particular focus on the participants’ perceptions of
the contribution of the SKUM project.

Results and discussion

At the initial stage of the project, our objective was to ascertain the fre-
quency and formats in which teachers plan cultural-arts practices, as well as to
determine the individuals involved in the planning process and the frequency
of their involvement.
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Collaborative forms of planning cultural and artistic practices at
the start of the project

Table 1
Basic descriptive statistics of different collaborative forms of planning cultural
and artistic practices in preschools and primary schools

Preschool Primary School

Collaborative planning practices

n M SD n M SD
together with a teacher from a related field 14 32 12 144 35 10
together with other teachers 13 2.4 0.9 142 32 1.0
alone n4 3.2 1.2 145 3.4 1.2
together with pupils 13 37 08 143 33 09
together with other school professionals
(counsellors, management) m 2.4 0.9 143 2.8 1.0
together with representatives of cultural
institutions (curators, animators, etc.) n2 1.9 0.8 142 2.2 1.0
together with artists/experts 12 21 0.8 142 2.0 0.8
together with parents 13 2.2 0.8 142 1.8 0.8

Note. Sample - n, arithmetic mean - M, standard deviation - SD (Ratings: never - 1; rarely - 2; some-
times - 3; often - 4; very often - 5)

The SKUM project’s initial survey of collaborative forms of planning
cultural and artistic practices in preschools and schools revealed that educators
predominantly engage in planning activities with other educators or teachers,
independently and with children/pupils. It is uncommon for educators to en-
gage in planning activities with parents, representatives of cultural institutions
or artists. This suggests that there has been no perceived need to extend plan-
ning and involve artists, parents and other cultural institutions directly in the
planning process. While teachers demonstrate awareness of the value of col-
laboration with colleagues and pupils, there is a notable absence of collabora-
tion with other individuals and institutions from the environment, who could
contribute to the planning and implementation of arts activities in preschools

and primary schools in terms of content, process and expertise.
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Planning collaborative activities for pupils at the start of the
project

From the perspective of the sociocultural understanding of constructing
experience, we were interested in the extent to which children have the oppor-
tunity to collaborate and create with practitioners, learners and experts, as well
as the nature of these opportunities.

Table 2

Basic descriptive statistics of planning collaborative forms of activities for pupils

Preschool Primary School

Pupils collaborative work forms
n M SD n M SD

| plan art activities as a creative process in which
the pupil creates with the support of professional

staff ns 3.9 0.7 146 33 1.0

| plan art activities as a creative process in which
the pupil creates 16 4.0 0.7 148 35 1.0

| plan art activities as a creative process in which
the pupil creates together with an artist/expert 15 2.2 0.8 147 21 0.9

Note. Sample - n, arithmetic mean - M, standard deviation - SD (Scores: never - 1; rarely - 2; some-
times - 3; often - 4; very often - 5)

The findings indicate that teachers predominantly conceptualise art ac-
tivities as a creative process, whereby pupils are encouraged to engage in the
act of creation. This approach is observed to be more prevalent in preschool
settings, with an average rating of M = 4.0, compared to M = 3.9 in primary
schools. The same creative process is employed in preschool settings with the
support of professional staff, with an average rating of M = 3.9, compared to M
= 3.3 in primary schools. The findings indicate that although pupils are afforded
the opportunity to engage in a diverse range of interactions, teachers adopt a
supportive role, facilitating independent work while limiting opportunities for
collaboration with an artist. In preschools, the mean score was M = 2.2, while
in primary schools, it was M = 2.1. It can be concluded that artists had not yet
been acknowledged as a source of diverse content, modes and artistic practices
in preschools and schools, at least at the outset of the project.
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Collaborative forms of professional reflection by teachers at the
start of the project

The assumption that collaborative reflection, involving a multiplicity
of perspectives rather than a single dominant viewpoint, represents a source
of professional development led us to investigate the frequency and nature of
interactions between preschool and primary school teachers engaged in reflec-
tion with others.

Table 3

Basic descriptive statistics for teachers’ collaborative forms of professional

reflection
Teachers’ collaborative forms of profes- Preschool Primary School
sional reflection n M sD n M sD
alone, individually 102 4.0 1.0 136 3.8 0.9
in discussions with teachers from related 102 43 0.7 136 38 0.7

fields

in discussions with other teachers in the

school 101 3.2 0.9 136 3.4 0.8

in discussions with colleagues or other col-

; L - 102 2.9 0.8 136 3.3 0.8
leagues in training sessions

by reviewing documentation with pupils 102 31 1.0 136 2.9 0.9

looking at documentation with colleagues 102 2.7 0.9 136 2.5 0.8

Note. Sample - n, arithmetic mean - M, standard deviation - SD (Scores: never - 1; rarely - 2; some-
times - 3; often - 4; very often - 5)

At the initial stage of the project, it was observed that the teachers sur-
veyed engaged in professional reflection with their peers from related fields
(preschools M = 4.3, primary schools M = 3.8), as well as alone, individually
(preschools M = 3.8, primary schools M = 4.0). However, it is apparent that they
did not perceive documentation material or the review of documentation ma-
terial as a crucial instrument for their own professional development, despite
the fact that such practices are typical of educational settings and the documen-
tation theories of Reggio Emilia (Rinaldi, 2005). These theories consider docu-
mentation material and its review, as well as collaborative discussions when
reviewing documentation material with children and colleagues, to be a central
element of professional development.
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The contribution of SKUM to the professional development
of teachers in the field of the collaborative planning and
implementation of cultural and artistic practices after the
interventions

In 2021, our objective was to identify and examine the impact of inter-
ventions in the SKUM project, which involved teachers engaging in collabora-
tive work with artists and children’s participation in the educational process.
This entailed an investigation of the way children’s initiatives contributed to
the planning, implementation and evaluation of cultural and artistic activi-
ties, and the extent to which this influenced the professional development and
transformation of the pedagogical process. Prior research findings from the
project (Smrtnik Vituli¢ et al., 2022) indicate that an educational process that
takes place in collaboration between teachers and artists creates the conditions
for artistic experiences in which the participants experience and recognise the
meaning of art and internalise its values (p. 71). The research findings also dem-
onstrate that when arts activities are integrated into the educational process, the
reception and experience of art as well as the learning and teaching process are
transformed (p. 72).

In our research, the participating teachers indicated that both they and
their pupils acquired knowledge and understanding of specific areas of art. It
was emphasised that artists from diverse fields should collaborate with teachers,
given that teachers alone are unable to provide pupils with the same level of artis-
tic experience that can be offered through such collaboration. Thus, the teachers
emphasised the importance of collaborative work as a fundamental aspect of
the planning and implementation of the teaching process, given their recogni-
tion that they are unable to provide a meaningful artistic experience on their
own, without the input of an artist.

The teachers expressed a desire for more frequent and intensive contact
or collaboration with artists in the future. It is their desire that artists be continu-
ously involved in the educational process, rather than just for the limited duration
of a project. It is emphasised that the planning of cultural and artistic education
should be based on the pupils’ wishes, backgrounds and individual differences.

The teachers also stated that the project had enabled them to grow both
personally and professionally. We note that they identified opportunities in the
arts to develop different ways of teaching and learning, including science, through
artistic activities. We also find that the teachers recognise the contribution of
the project in terms of gaining concrete experience of working with artists
and, in doing so, gaining insight into new approaches, particularly in terms of
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teaching a wide range of subjects through the arts or, as they put it, “bringing
artistic approaches into the teaching of all subjects” and cross-curricular integra-
tion. It can be concluded that the teachers experienced working with artists
and art as universal content and form that goes beyond previous pedagogical
approaches and practices.

Given that the teachers had very rarely collaborated or planned cultural-
artistic practices with artists before, the insight into the nature of professional
development is captured in the following statement, which suggests that only
authentic experiences and direct opportunities for artists and teachers to en-
gage in a direct pedagogical process can contribute to the insights that they feel
they could not have gained in any other way.

Working with artists has given me rich, unforgettable experiences. No

book, no workshop, can give you that. Working with an artist on the spot

is a priceless experience.

The teachers emphasised that the project had changed the way they
planned, not least because the artists were involved in the planning and teach-
ing stages. They welcomed this change, but noted that it also brought other
changes to the learning process:

[...] we liked this way of working very much, but we need to organise the

lessons in a project-based way, integrating the learning content with each

other. The pupils showed increased motivation, curiosity, new connections
between pupils, increased interest in art, and joy of getting to know the
artists.

The complementarity of the teacher’s and the artist’s action in educa-
tion can thus create the conditions for social development and relationships
between students, as well as the development of knowledge and other funda-
mental human dimensions, such as motivation, curiosity and enthusiasm for
art, which is established by art as the communication of feelings, according to
the definition of art offered by Tolstoy (1904).

In this context, documentation played a decisive role in professional de-
velopment, with new meanings, in line with the pedagogy of listening devel-
oped by the Regio Emilia pedagogy (Rinaldi, 2005). Documentation became
a platform for participation, learning, metacognition and interpretation for all
those involved, as the teachers became accustomed to it during the project:

[...] several photos and videos were taken. The students also took part in

the evaluation of the projects [...] They were encouraged to express their

opinion [...] (it took place) [...] collecting videos, photos, establishing the
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initial situation, collecting children’s interests, collecting impressions, opin-
ions, extensive evaluation (ongoing and final, everyone’s reactions).

The teachers who participated in the study clearly distinguished and
linked the roles of teacher and artist in the pedagogical process through the
statement:

A first-hand visit to the school by the artist has always remained a fond

memory for everyone. As teachers, we are enculturated’ into the norms

of the culture, so the experience of meeting a different person’ among the
pupils (especially in the first years of school) gave the pupils a broader idea
of the good and interesting people in the school.

As well as providing an opportunity for collaboration between artists
and teachers, the project also offered professional assistance in the pursuit of
self-development as an artist and as a teacher. As Kind et al. (2007) assert, by
shifting the conceptualisation of identity from a singular, fixed entity to a mul-
tiplicity of selves and expressions, educators can cultivate an ‘artistic self” and
advance their engagement with art in education to a more profound and per-
sonal exploration of their artistic identity. Similarly, artists can develop their
pedagogical identity without compromising their artistic identity.

The participating educators also emphasised the importance of fostering
a culture of trust, even when the artist’s approach to their work differs from the
educator’s previous experiences and expectations. This indicates that educators
acknowledged the necessity to move beyond preconceived notions and expec-
tations, and to recognise the value of the artist’s unique ability to engage with
children in a manner that is distinct from traditional pedagogical approaches.
This is of paramount importance, as the positive circle of recognition is devel-
oped through reciprocal recognition. This entails mutual respect and apprecia-
tion of each other’s skills and abilities (Huttunen & Heikkinen, 2004, p. 3).

The direct presence of the artist in the group certainly had an impact on
the level of performance. There was a lot of negotiation, cooperation and
coordination between the teachet, the children and the artist. It was this
that allowed the children to discover, experience and express themselves in
art, even in the chaos’ that sometimes ensued. At the same time, the trust
of the educator in the artist was also important, as he or she might have
acted differently, and the children would have missed out on an important
experience and creativity in the process (preschool teacher).
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The collaboration between the teachers and artists was presented in a
synthesised manner from the perspective of the artists, who made the following
observations:

[...] T have great respect and appreciation for the role of the early child-

hood teacher and the school teacher, and I think it is very powerful in our

school system. However, as the teacher is also increasingly involved in the
world of bureaucracy and data collection, he or she loses time where he or
she could react in a relaxed way as an artistic creator. [...] But my work
is mostly about expressing myself. As a human being, I have to work with
my body, my voice, my emotions, so I understand the child from a different
point of view [...] When I play with a child, I can anticipate through play
which skills might be close to the child. Whether it's movement skills or art
skills or word skills, sports skills or social skills [...] Through my experience,

I can give him access to a creative practice where he can express his ‘idea’

and feel creative [...] Many times, in my workshops I have heard the words:

“I don’t know how to do that”. I like to focus on these, because for me the

biggest challenge is for the child to surprise himself and to see that he can

do it, if he believes in himself. And this is the stepping stone for further
situations, where the child’ will often have to be able to encourage himself.

I understand the barriers and the obstacles, and that together we can do

it. I also see the teacher in all these roles, but it’s a little different when the

artist’ is present [...] because it creates a different way of working with
them (intermedia artist).

The teacher primarily follows the curriculum, not so much the individual

development of the individual. At the same time, his or her practice is lim-

ited to educational methodology and processes. The artist is still committed

to his creative practice and allows himself ‘mistakes’, tests in the sense of “if
it doesn’t work, it will work”. The artists puts the untested in context and
together with the teacher and the pupil they can discover a new approach,

a new method (painter and curator).

The form of collaboration with artists thus brings a complementarity of
teacher and artist into the pedagogical process, as observed in similar research,
which has found that artists are inspired by what children do, while adults are
inspired by each other. Over years of collaboration, teachers and artists learn to
lean on each other, to take extra risks, to reflect on their decisions and to offer
alternatives (Wolf, 2008, p. 100). The results of the present research suggest the
following complementarity of roles and collaboration between teacher and art-
ist: 1) the teacher who works in a goal-oriented way structures the path to the
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goal, plans from the curriculum, and focuses on cognitive processes and out-
comes; and 2) the artist who focuses on processes, especially experiential and
creative processes, works with self-expression, intuitively opens multiple paths
to the goal, communicates multilingually (with verbal and artistic languages),
and seeks, discovers and realises the potential in the individual.

Teachers and artists report that the changes and effects of collaborative
teaching between teachers and artists are manifested in children and young
people at the level of cognition, experience and expression in and through art,
at the cognitive and socio-emotional levels. This empirical evidence supports
Herbert Read’s (2015) thesis on education in and through art, which emphasises
that art has great educational potential and that art and artistic experience are
the basis for education, as the goals of teaching and learning are unconsciously
integrated into the process of artistic expression and creation. At the same time,
regarding the subjective position of the individual as a creator of meaning and
sense in art, as Krofli¢ (2022a) argues, meaning is always formed in the indi-
vidual’s consciousness as a result of the interaction between the artist/teacher,
the artwork/object of teaching and the learner.

Conclusions

The SKUM project — Developing Communication Skills Through Cul-
tural Arts Education (2017-2022) was implemented in public kindergartens
and schools (primary and secondary) in Slovenia with the aim of providing
high-quality arts experiences for children in kindergartens and schools.

In order to develop collaborative teaching between teachers and art-
ists in Slovenian preschools and primary schools, design-based research was
used as the main methodology. Based on this methodology, the research was
designed as a cyclical process. This paper presents a snapshot of the situation
at the beginning of the project and the impact of interventions that involved
teachers in collaborative work with artists and children’s participation in the
educational process.

The first intervention involved training modules designed and imple-
mented by a team of educators and artists. Delivered by artists, the training ses-
sions encompassed a range of disciplines, including the performing arts, film
and multimedia, photography, dance, literature and music.

The second intervention had a strong emphasis on collaboration be-
tween artists, teachers and children. Teachers and artists were invited to par-
ticipate in the training modules. The aims of this training were: 1) to reflect on
the principles of integrating the planning, implementation and documentation
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of the pedagogical process; 2) to test the planning of pedagogical processes ac-
cording to the principles of the evolving curriculum in collaboration with all
those involved in the pedagogical process; 3) to become familiar with the ways
of monitoring and documenting the pedagogical process; and 4) to learn about
the reasons for integrating documentation into the pedagogical process.

At the beginning of the project, the teachers typically planned the teach-
ing process alone or with their closest colleagues, and very rarely with parents,
pupils and artists. Similarly, the frequency of planning for children’s collabora-
tive learning was not high. Moreover, professional reflection with colleagues
was rarely based on documentation. At the end of the project, we found that
the new form of collaboration between teacher and artist and the participation
of children in the educational process had made a significant contribution to
changing the opportunities and ways in which pupils experience, learn about
and express themselves, and acquire, deepen and consolidate knowledge in pre-
schools and schools.

In the new context, the collaboration with artists changed and enriched:
1) the content of cultural-artistic practices; 2) the teaching methods, by increas-
ing the frequency of project, cross-curricular and interdisciplinary work; 3) the
responsiveness to students’ initiatives, by listening, discovering student inter-
ests and involving student initiatives in decisions; and 4) the documentation,
by involving all participants in the learning process in continuously evaluating
and documenting the process, and by listening to everyone’s reflections.

The involvement of the artist in the pedagogical process provides a so-
ciocultural experience of shared meaning-making through learning processes
involving experience, cognition and expression, which is also characteristic of
all forms of experiential learning. Previous studies (Rotar Pance, 2022) have
shown that learners have a better understanding and retention of content
through artist-led activities.

Our research findings highlight the fact that collaborative work between
teachers and artists ensures that: 1) the rigidity of predefined and structured
curricular practices is reduced, 2) pupils are able to participate experientially
and expressively in artistic experiences, 3) teachers gain insight into children’s
experiential and expressive capacities/competences, and 4) artists gain insight
into the possibilities of integrating authentic artistic experiences into education.

Concurrently, the findings indicate that fostering collaboration with art-
ists is an essential element in stimulating teachers’ enthusiasm for designing
arts-integrated curricula. However, the artists involved in the SKUM project
(Podobnik & Borota, 2022) note that a complementary way of working requires
mutual trust and respect, which can be built up through an ongoing, more
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permanent partnership. At the same time, teachers’ interest in arts-oriented
pedagogy is also of paramount importance, as evidenced by the observations of
Baclija Susi¢ and Zupani¢ Beni¢ (2018), who found that in the context of early
childhood education, teachers who demonstrate a high level of sensitivity and
personal engagement with one or more artistic disciplines tend to devote more
time to creative activities when working with children.

Despite the fact that school and preschool teachers have already acquired
the knowledge to teach art in education during their initial training — where
they learn about the content and didactics of music, visual and performing arts
- including an artist in the project brought a first-person artistic experience
that goes beyond preconceived interpretations (Krofli¢, 2022b), which can be
an obstacle to direct experience, subjective cognition and expression.

The findings are derived from a specific context within Slovenian public
kindergartens and schools, which may limit their applicability to other educa-
tion systems or cultural contexts. Future research could therefore involve dif-
ferent education systems and cultural contexts, including different age groups,
socioeconomic backgrounds and types of educational institutions, in order to
assess the generalisability of the findings. Longitudinal research designs that
track changes over time could also be implemented in order to assess the sus-
tainability of collaborative teaching practices and student outcomes beyond the
duration of the project.

The practical implications of the findings of the present research for the
integration of the arts into education relate to the insight that actively engaging
teachers in the developmental research process fosters a sense of ownership and
commitment to implementing changes in pedagogical practices. Conversely,
the incorporation of metacognition enables educators to engage in reflective
practice regarding their pedagogical processes. The fostering of collaboration
between teachers, artists and students creates a dynamic learning atmosphere
that enriches the educational experience, fostering creativity and the experi-
ence of beauty.

Ethical statement

The research was conducted in accordance with the Code of Ethics of
the University of Primorska, Slovenia, and as part of a project whose documen-
tation, together with the research, was approved and accepted by an independ-
ent panel that reviewed the tender documents.



C-E-P-S Journal | Vol.15 | N°2 | Year 2025

Disclosure statement

The authors have no conflict of interest to declare.

Acknowledgement

We would like to express our gratitude to the Republic of Slovenia and
the European Union Social Fund for their invaluable support of the project,
entitled SKUM - Razvijanje sporazumevalnih zmoznosti s kulturno-umetnost-
no vzgojo - Developing Communication Competences Through Cultural-Art
Education.

References

Anderson, T., & Shattuck, J. (2012). Design-based research: A decade of progress in education

research? Educational Researcher, 41(1), 16-25.

Baclija Susi¢, B., & Zupanié¢ Beni¢, M. (2018). Preschool teachers’ sensibility in music and visual
arts as a foundation for encouraging creative expression in children. Croatian Journal of Education:

Hrvatski ¢asopis za odgoj i obrazovanje, 20(Sp. Ed. 3), 93-105.

Bracun Sova, R., & Kemperl, M. (2012). The curricular reform of art education in primary school
in Slovenia in terms of certain components of the European competence of cultural awareness and

expression. Center for Educational Policy Studies Journal, 2(2), 71-90.

Chemi, T. (2022). New and different: Student participation in artist-school partnerships 1. In X. Du,

& T. Chemi (Eds.), Arts-based methods in education around the world (pp. 37-62). River Publishers.

Denacg, O., Cagran, B., Denac, J., & Sicherl Kafol, B. (2011). Arts and cultural education in Slovenian

primary schools. The New Educational Review, 24, 121-132.

Duh, M. (2015). Muzejska pedagogika v funkciji razvijanja likovne apreciacije [Museum pedagogy in

the function of developing art appreciation]. Revija za elementarno izobraZevanje, 8(4), 87-101.

Freire, P. (1997). Pedagogy of the oppressed. Continuum.

Hoekstra, M. (2018). Artist teachers and democratic pedagogy [Doctoral dissertation, University of
Chester]. ChesterRep.
https://chesterrep.openrepository.com/bitstream/handle/10034/621472/FINAL%20
Marike%20Hoekstra%20-%20Artist%20teachers%20and%2odemocratic%2opedagogy.

pdf?sequence=1&isAllowed=y

Huttunen, R., & Heikkinen, H. L. (2004). Teaching and the dialectic of recognition. Pedagogy,
Culture and Society, 12(2), 163-174.

John-Steiner, V., & Mahn, H. (1996). Sociocultural approaches to learning and development: A

Vygotskian framework. Educational Psychologist, 31(3/4), 191-206.

Kind, S., de Cosson, A., Irwin, R. L., & Grauer, K. (2007). Artist-teacher partnerships in learning:

151



152 TEACHERS AND ARTISTS  COLLABORATIVE TEACHING AND LEARNING

The in/between spaces of artist-teacher professional development. Canadian Journal of Education,

30(3), 839-864.

Krek, J., & Metljak, M. (Eds.). (2011). Bela knjiga o vzgoji in izobraZevanju v Republiki Sloveniji 2011
(1st ed.) [White Paper on Education in the Republic of Slovenia 2011 (1st ed.)]. National Education

Institute Slovenia. http://pefprints.pef.uni-lj.si/1195/

Krofli¢, R. (2022a). Kako ubesediti presezno razseznost vzgoje? [How to articulate the transcendent

dimension of education?] Sodobna pedagogika, 73(1), 12-29.

Krofli¢, R. (2022b). Vzgoja z umetnostjo in prvoosebna umetniska izku$nja kot klju¢ni sestavini
sodobne vzgoje in izobrazevanja [Education through art and first-person artistic experience as key
components of modern education]. In R. Krofli¢, S. Rutar, & B. Borota (Eds.), Umetnost v vzgoji v

vrtcih in Solah [Art in kindergarten and school education] (pp. 19-35). University of Primorska Press.

Ministry of Education, Science and Sport of the Republic of Slovenia. (1999). Kurikulum za vrtce
[Kindergarten Curriculum]. Ministry of Education, Science and Sport of the Republic of Slovenia,

National Education Institute Slovenia.

Ministry of Education, Science and Sport of the Republic of Slovenia. (2024). Zakon o osnovni Soli
[Basic School Act]. Official Gazette RS, no. 81/06 - official consolidated text, 102/07, 107/10, 87/11,
40/12 - ZU]JE, 63/13, 46/16 - ZOFVI-K, 76/23 in 16/24. https://pisrs.si/pregledPredpisa?id=ZAKO448

Morrissey, D., & Kenny, A. (2023). Teacher-artist partnership as teacher professional development.

Irish Educational Studies, 42(1), 59-77.

Osberg, D., & Biesta, G. (2008). The emergent curriculum: Navigating a complex course between

unguided learning and planned enculturation. Journal of Curriculum Studies, 40(3), 313-328.

Podgornik, V., Kalin, J., & Jeznik, K. (2022). Vzgojno-izobrazevalna ustanova kot kulturno
sti¢i$¢e lokalnega okolja [The educational institution as a cultural meeting point of the local
environment]. In R. Krofli¢, S. Rutar, & B. Borota (Eds.), Umetnost v vzgoji v vrtcih in Solah [Art in

kindergarten and school education] (pp. 77-96). University of Primorska Press.

Podobnik, U., & Borota, B. (2022). Umetnik v pedago$kem porocesu [The artist in the pedagogical
process]. In R. Krofli¢, S. Rutar, & B. Borota (Eds.), Umetnost v vzgoji v vricih in Solah [Art in

kindergarten and school education] (pp. 119-144). University of Primorska Press.

Read, H. (2015). Education through art. Faber & Faber Ltd.

https://archive.org/details/in.ernet.dli.2015.460970/mode/2up

Rinaldi, C. (2005). Documentation and assessment: What is the relationship? In A. Clark, A. T.
Kjorholt, & P. Moss (Eds.), Beyond listening. Children’s perspectives on early childhood services (pp.
17-28). The Policy Press, University of Bristol.

Rotar Pance, B. (2022). Razvoj sporazumevalne zmoznosti v glasbenem jeziku v projektu SKUM
[Developing communicative ability in the language of music in the SKUM project]. In R. Krofli¢,
S. Rutar, & B. Borota (Eds.), Umetnost v vzgoji v vricih in Solah [Art in kindergarten and school

education] (pp. 171-195). University of Primorska Press.

Rutar, S., Kalin, J., Kozuh, A., Sim¢i¢, B., & Borota, B. (2022). Ué¢na okolja kulturno-umetnostne

vzgoje v vrtcih in Solah [Learning environments of cultural-art education in kindergartens and



C-E-P-S Journal | Vol.15 | N°2 | Year 2025

schools]. Vzgoja in izobrazevanje: revija za teoreti¢na in prakticna vprasanja vzgojno izobrazevalnega

dela, 53(1/2), 24-29.

Rutar, S., & Stemberger, T. (2018). How children are manipulated and how they participate: Preschool
teachers” and preschool teacher assistants’ perspectives. Journal of Contemporary Educational Studies/

Sodobna Pedagogika, 69(1), 146-161.

SKUM. (n.d.). Purpose and objectives of the project. The SKUM project (Razvijanje sporazumevalnih
zmoznosti s kulturno-umetnostno vzgojo — Developing Communication Competences Through

Cultural-Art Education). https://www.skum.si/en/about-the/purpose-and-objectives-of-the-project/

Smrtnik Vituli¢ H., Sicherl Kafol, B., Korosec, H., Podobnik, U., Prosen, S., & Gersak, V. (2022).
Pomen umetniskih izku$enj v vzgojno.izobrazevalnem procesu v vrtcu, osnovni in srednji Soli [The
importance of artistic experiences in the educational process in kindergarten, primary school and
secondary school]. In R. Krofli¢, S. Rutar, & B. Borota (Eds.), Umetnost v vzgoji v vrtcih in Solah [Art

in kindergarten and school education] (pp. 57-75). University of Primorska Press.

Stemberger, T. (2021). Fokusne skupine v pedagoskem raziskovanju [Focus groups in educational

research]. Sodobna pedagogika, 72(138), 3, 10-24.

Tastanoska, T. (Ed.). (2019). The education system in the Republic of Slovenia 2018/2019. Ministry of
Education, Science and Sport of the Republic of Slovenia.
https://www.gov.si/assets/ministrstva/MVI/Dokumenti/ENIC-NARIC-center/The-Education-
System-in-the-Republic-of-Slovenia-2018-19.pdf

Tolstoy, L. (1904). What is art? Funk & Wagnalls.
https://www.gutenberg.org/files/64908/64908-h/64908-h.htm

Watkins, C. (2005). Classrooms as learning communities: A review of research. Review of Education,

3(1), 47-64.

Wolf, S. A. (2008). The mysteries of creative partnerships. Journal of Teacher Education, 59(1), 89-102.

153



154

TEACHERS AND ARTISTS  COLLABORATIVE TEACHING AND LEARNING

Biographical note

SonNjA RUTAR, PhD, is a full professor of Science of Education at Uni-
versity of Primorska, Faculty of Education. Her research focuses on children’s
participation in education and inclusion. She has participated in numerous
projects with the aim of providing a supportive learning environment to ensure
academic success and well-being for all children, with a particular emphasis on
the development of preliteracy skills and early literacy. She is an active member
of both national and international project groups, with a focus on the devel-
opment of digital skills, as well as the assessment and assurance of quality in
education.

TiINA STEMBERGER, PhD, is a full professor of Educational Research
Methodology at University of Primorska, Faculty of Education. She primarily
focuses on developing participatory data collection methods, but she has also
done much research on initial teacher education, teacher competence and us-
ing digital tools in teaching and learning. Recently, she has been involved in
many projects on using generative artificial intelligence tools in education.

BoGpANA BoroTaA, PhD, is a full professor of music didactics at Uni-
versity of Primorska, Faculty of Education. Her research field is music peda-
gogy with a special focus on early music learning and teaching. She publishes
contributions in monographs and scientific journals. She has participated in
several projects in the areas of cultural and artistic education and a stimulating
learning environment. She led the project Developing Communication com-
petences through cultural-art education (SKUM). Furthermore, she has par-
ticipated in the updating of the curriculum for musical art in primary school

(2024) and the curriculum for kindergartens (2024).



